






























































INDEPENDENT AUDITOR’S REPORT
TO THE READERS OF ST JOHN BOSCO SCHOOL FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2020

The Auditor-General is the auditor of St John Bosco School (the School). The Auditor-General has
appointed me, Cameron Town using the staff and resources of Silks Audit Chartered Accountants
Limited, to carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 1 to 19, that comprise the
statement of financial position as at 31 December 2020, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:
e present fairly, in all material respects:
o its financial position as at 31 December 2020; and
o its financial performance and cash flows for the year then ended; and

o comply with generally accepted accounting practice in New Zealand in accordance with
Tier 2 PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime

Our audit was completed on 31 May 2021. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and
we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards,
which incorporate the Professional and Ethical Standards and the International
Standards on Auditing (New Zealand) issued by the New Zealand Auditing and
Assurance Standards Board. Our responsibilities under those standards are further
described in the Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s
Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and
appropriate to provide a basis for our opinion.
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Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The
Board of Trustees is responsible for such internal control as it determines is necessary to enable
it to prepare financial statements that are free from material misstatement, whether due to fraud or
error.

In preparing the financial statements, the Board is responsible on behalf of the School for
assessing the School’s ability to continue as a going concern. The Board is also responsible for
disclosing, as applicable, matters related to going concern and using the going concern basis of
accounting, unless there is an intention to close or merge the School, or there is no realistic
alternative but to do so.

The Board'’s responsibilities, in terms of the requirements of the Education and Training Act 2020,
arise from section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried
out in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or
disclosures, and can arise from fraud or error. Misstatements are considered material if,
individually or in the aggregate, they could reasonably be expected to influence the decisions of
readers taken on the basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’'s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

o We identify and assess the risks of material misstatement of the financial
statements, whether due to fraud or error, design and perform audit procedures
responsive to those risks, and obtain audit evidence that is sufficient and
appropriate to provide a basis for our opinion. The risk of not detecting a
material misstatement resulting from fraud is higher than for one resulting
from error, as fraud may involve collusion, forgery, intentional omissions,
misrepresentations, or the override of internal control.

¢ We obtain an understanding of internal control relevant to the audit
in order to design audit procedures that are appropriate in the
circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School's internal
control.
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o We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

o We conclude on the appropriateness of the use of the going concern basis of accounting
by the Board and, based on the audit evidence obtained, whether a material uncertainty
exists related to events or conditions that may cast significant doubt on the School’s ability
to continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor’s report. However,
future events or conditions may cause the School to cease to continue as a going concern.

o We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

o We assess the risk of material misstatement arising from the Novopay payroll system,
which may still contain errors. As a result, we carried out procedures to minimise the risk
of material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing
of the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.
Other information

The Board is responsible for the other information. The other information comprises the Board of
Trustees schedule included under the School Directory page, Analysis of Variance
and Kiwisport Statement, included as appendices but does not include the financial statements,
and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not
express any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially
inconsistent with the financial statements or our knowledge obtained in the audit, or
otherwise appears to be materially misstated. If, based on our work, we conclude that
there is a material misstatement of this other information, we are required to report

that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence
requirements of the Auditor-General’'s Auditing Standards, which
incorporate the independence requirements of Professional and
Ethical Standard 1: International Code of Ethics for Assurance
Practitioners issued by the New Zealand Auditing and
Assurance Standards Board.
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Other than the audit, we have no relationship with or interests in the School.

Cameron Town
Silks Audit Chartered Accountants Ltd
Whanganui, New Zealand

Date: 31 May 2021
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Analysis Of Variance Reporting 2020

School Name

St John Bosco School Number 2233 Date 19.02.2021

Focus

Numeracy

Strategic / Annual Aim

In relation to the New Zealand Curriculum, all Tamariki inclusive of those with learning needs will experience quality teaching through the
engagement of challenging, personalised matea ako programmes.

Target

We have 37 identified priority learners in the area of maths for 2019. Of this group 18 are boys, 19 are girls and 8 identify as Maori. We have 4
cohorts of interest. Our Year 4 cohort with 13 students, Our Year 5 cohort with 12 students.

To have all of our students inclusive of Maori and Pasifika and those with learning needs working within their expected curriculum level or at or
above School Expectation in writing. We expect that all Priority & Targeted children will make significant & accelerated progress meaning 1 or
more Stages progress in maths.

Baseline Data

When we look at our end of 2019 data:

Overall at the end of the year we have 49 (19%) of our students working towards their expected curriculum level in maths. 148 (58%) are working
at their expected curriculum level and 57 (23%) are working beyond their expected level. Overall 81% of our students are working at or beyond
their expected level.

Our girls mirror our school wide picture. 27 (18%) of our girls are working towards their expected curriculum level in maths. 87 (59%) are working
at their expected curriculum level in maths. 33 (23%) of our girls are working beyond their expected curriculum level in maths. Overall we have
82% of our girls working at or beyond their expected curriculum level in maths.

Our data shows 22 (20%) of our boys are working towards their expected curriculum level in maths. 61 (57%) are working at their expected
curriculum level in maths. 24 (22%) of our boys are working beyond their expected curriculum level in maths. Overall we have 79% of our boys
working at or beyond their expected curriculum level in maths.

Our Maori Students skew our school wide picture positively with 83% working at or beyond their expected curriculum level in maths and only 17%
working towards. Our data shows 8 (17%) of our Maori are working towards their expected curriculum level in maths. 27 (56%) are working at
their expected curriculum level in maths. 13 (27%) of our Maori are working beyond their expected curriculum level in maths. Overall we have
83% of our Maori working at or beyond their expected curriculum level in maths.




Our NZE Students have 78% working at or beyond their expected curriculum level. This is lower than any of the cohorts reported which would
indicate that our NZE cohort is our biggest outlier cohort. Our data shows 36 (22%) of our NZE are working towards their expected curriculum
level in maths. 93 (57%) are working at their expected curriculum level in maths. 35 (21%) of our NZE are working beyond their expected

curriculum level in maths. Overall we have 78% of our Maori working at or beyond their expected curriculum level in maths.

Historical data of Priority Students

Maori 2014 34% 201527.6% 2016 24% 2017 25% 2018 10% 2019 17% 2020 14%

Girls 2014 21% 2015 18.% 2016 23% 2017 16% 2018 14% 2019 18% 2020 16%

Boys 2014 17% 2015 19.% 2016 19% 2017 20% 2018 19% 2019 20% 2020 18%
Actions Taken Outcomes:

Deliberate actions taken in 2020:

-Children grouped according to the
needs and mixed between teachers.
Stage 1-2 group smaller in term 1-3
so to better meet the needs of
learners

- Booster groups focusing on priority
learners.

-Kung Fu maths and adaption of kung
fu maths scheduling to quicken
knowledge acquisition.

-Daily maintenance of vital knowledge
concepts

-Timetabling to enable more teacher
guidance/teaching of priority learners.
-Individual homework programmes for
those that are willing to do the work at
home

-Prototec and Maths is Fun Trainer as
regular maintenance.

-Mathletics for increased practice.
-Immersion of the main concepts of

Overall at the end of the year we have 47 (17%) of our students working towards their expected curriculum level in maths. 187 (69%)
are working at their expected curriculum level and 36 (14%) are working beyond their expected level. Overall 83% of our students are
working at or beyond their expected level.

At the end of 2020 we have been able to move 18 out of 36 priority learners from working towards, to meeting the expected curriculum
level for their age. 4 / 8 of our Maori, 11 out of 19 girls and 7 out of 18 boys have all moved from working towards to working at their
expected curriculum levels.

At the end of 2020 we have 47 children vs 49 children at the end of 2019 working towards expectation. This would indicate we are in a
poorer position than the end of 2019. Another fact to consider in relation to 2020 is that we are comparing 270 children alongside 253.
So this would statistically increase the number of children that might be working towards expectation. We are confident through other
standardised testing that our children are in a better space than the start of the year - this can be cross checked through our Maths
PAT results. Mid year we had 35 out of 253 working towards expectation. At the end of the year this has moved to 47 / 270 working
towards. An increase of 14% to 17%. 2020 has been a year of difference. Covid 19 forced many changes. St John Bosco was in an
incredibly strong position to continue focused distribution of maths next step learning to children through our online maths hub.
Trackers also ensured that children maintained their focuses on areas that were being taught. Although we were able to maintain
focused home learning we have noticed that we have an increase in children working towards and fewer children working beyond
expectation. We strongly believe that this is due to the reduced pace of home learning. In a normal situation teachers would have
increased the pace and moved children through concepts in some cases quicker due to professional knowledge. So in 2020 the
number of children working above has reduced to 36 compared with 57 in 2019. Reduced time at school for teachers and children to
achieve goals linked to progress will be a factor in the slight increase of children working towards expectation. More time at school
would have allowed for more time to achieve goals resulting in more progress being made and fewer children working towards.
However due to our progression goal based reporting we know that children will regardless of the year maintain a coherent pathway




the unit prior to the pre test for some
units

-Problem solving pushed throughout
or at the end units.

through our curriculum and result in less gaps needing to be backfilled in the future. We know that with our coherent learning
pathways and trackers and more face to face time in 2021 we can lift this again. Another point of high interest is our Maori
achievement in maths. Our Maori children are slightly above as a cohort in comparison to others with 86% working at or beyond their
expected curriculum level.

Our girls mirror our school wide picture. 24 (16%) of our girls are working towards their expected curriculum level in maths. 109 (74%)
are working at their expected curriculum level in maths. 14 (9%) of our girls are working beyond their expected curriculum level in
maths. Overall we have 83% of our girls working at or beyond their expected curriculum level in maths. Our Year 3 cohort is an outlier
with higher numbers of students working towards their expected curriculum level in maths.

At the end of 2020 we have been able to move 18 out of 36 priority learners from working towards to meeting the expected curriculum
level for their age. 4 / 8 of our Maori, 11 out of 19 girls and 7 out of 18 boys have all moved from working towards to working at their
expected curriculum levels.

Our data shows 23 (18%) of our boys are working towards their expected curriculum level in maths. 78 (64%) are working at their
expected curriculum level in maths. 22 (18%) of our boys are working beyond their expected curriculum level in maths. Overall we
have 82% of our boys working at or beyond their expected curriculum level in maths. Our Year 4 and Year 5 cohorts are outliers with
higher numbers of students working towards their expected curriculum level in maths.

Our Maori Students skew our school wide picture with 86% working at or beyond their expected curriculum level in maths and only
14% working towards. Our data shows 6 (14%) of our Maori are working towards their expected curriculum level in maths. 36 (73%)
are working at their expected curriculum level in maths. 6 (13%) of our Maori are working beyond their expected curriculum level in
maths. Overall we have 83% of our Maori working at or beyond their expected curriculum level in maths.

Our Year 5 cohort is an outlier with higher numbers of students working towards their expected curriculum level in maths.

Our NZE Students have 80% working at or beyond their expected curriculum level. This is lower than any of the cohorts reported
which would indicate that our NZE cohort is our biggest outlier cohort. Our data shows 36 (20%) of our NZE are working towards their
expected curriculum level in maths. 121 (68%) are working at their expected curriculum level in maths. 21 (12%) of our NZE are
working beyond their expected curriculum level in maths. Overall we have 80% of our NZE children working at or beyond their
expected curriculum level in maths. Our Year 3, Year 4 and Year 5 cohorts are outliers with higher numbers of students working
towards their expected curriculum level in maths.

Next Steps:

Monitoring.

Use of mathletics to enrich, broaden and reinforce teaching concepts.

Use of HERO goals to guide us to move children through stages.

Termly analysis of data and movement.

A push on basic facts across middle and senior school.

A race to the treasure - regular parent help for assessment.

Maths hub - Maths planners link with maths hub and are differentiated at different levels Maths Hub system: tracking, active




° Making maths relevant - authentic
° Kung Fu — times tables- basic facts tested monthly
° Maintenance: Quick 8 whole class differentiated, Prototec, Basic Facts with tracker, Maths is Fun Trainer, potential to extend.
° Grouping across two classes: better meeting the needs of children
° Shared unit planning - allowing teachers time to consider what they will teach and collate resources.
° Maintenance scheduled every maths day. This could be Stage based...
° Co-planning, co-assessing, co -monitoring.
° High expectations - Growth mindset children need to experience success multiple times in a lesson and multiple times over the week.
° Valuing of progress of students, not just results.
° Celebrating progress and success.
e  Algorithms these need to be introduced as early as Year 3/ 4
° Pre and Post Testing prior to all units to create student agency and ensure trackers / hubs are directing kids to authentic next step.
° All Strands must be covered they are all as important as each other
Focus Literacy Reading
Strategic / Annual Aim In relation to the New Zealand Curriculum, all Tamariki inclusive of those with learning needs will experience quality teaching through the
engagement of challenging, personalised matea ako programmes.
Target We have 21 identified Priority Learners for our 2019 Targeted action plan. Of this group 11 are Boys, 10 are Girls. 3 of this group identify as
Maori, 17 as NZE and 1 as Asian. There are two year cohorts of interest also. These being our Year 3 - 6 WT (4 girls and 2 boys) - Matt/ Nat,
Year 4 - 6 WT (2 girls and 4 boys)
To have all of our students inclusive of Maori and Pasifika and those with learning needs working within their expected curriculum level or at or
above School Expectation in writing. We expect that all Priority & Targeted children will make significant & accelerated progress meaning 1 or
more years chronological progress in reading.
Baseline Data When we look at our end of 2019 data:

Overall at the end of year we have 41 (16%) of our students working towards their expected curriculum level in Reading. 135 (54%) are working at
their expected curriculum level and 77 (30%) are working beyond their expected level. Overall 84% of our students are working at or beyond their
expected level.

Our girls mirror our school wide picture. 19 (13%) of our girls are working towards their expected curriculum level in writing. 77 (52%) are working
at their expected curriculum level in reading. 51 (35%) of our girls are working beyond their expected curriculum level in reading. Overall we have
92% of our girls working at or beyond their expected curriculum level in reading. Our Year 2 and 5 cohorts are outliers with higher numbers of
students working towards their expected curriculum level in reading.

Our boys slightly skewed our school wide picture with 20% versus 16% working towards their expected curriculum level in reading. Although




there is variance it is not a significant variance. In most cases nationally the variance is significantly greater than this. Our data shows 22 (20%) of
our boys are working towards their expected curriculum level in Reading. 58 (55%) are working at their expected curriculum level in reading. 26
(25%) of our boys are working beyond their expected curriculum level in reading. Overall we have 80% of our boys working at or beyond their
expected curriculum level in reading.

Our Maori Students align largely with our school wide picture with 85% working at or beyond their expected curriculum level in reading and only
15% working towards. Our data shows 7 (15%) of our Maori are working towards their expected curriculum level in reading. 28 (58%) are
working within their expected curriculum level in reading. 13 (27%) of our Maori are working beyond their expected curriculum level in reading.
Overall we have 85% of our Maori working within or beyond their expected curriculum level in reading.

Our NZE Students have 80% working at or beyond their expected curriculum level.  Our data shows 32 (20%) of our NZE are working towards
their expected curriculum level in reading. 82 (50%) are working within their expected curriculum level in reading. 50 (30%) of our NZE are
working beyond their expected curriculum level in reading. Our Year 2 and Year 4 cohorts are outliers with higher numbers of students working
towards their expected curriculum level in reading.

Historical data of Priority Students

Maori 2014 16% 2015 26% 2016 24% 2017 9% 2018 10% 2019 15% 2020 13%
Girls 2014 9% 20157% 2016 12% 2017 4% 2018 10% 2019 13% 2020 1%
Boys 201413% 2015 15% 2016 15% 2017 15% 2018 14% 2019 20% 2020 16%

Actions Taken

Outcomes:

° Continued tracking of
students working towards
expectation.

° All Year 1-5 children

identified as working
towards their expected
curriculum level will be
identified as priority learners
in 2019. This will mean that
profiles for each of these
children will be continued or
developed showing
deliberate actions taken.

° Our Year 3 & 5 girls & Year
5 boy cohorts will be

Overall at the end of the year we have...

34 (13%) of our students are working towards their expected curriculum level in reading.
167 (66%) are working within their expected curriculum level.

53 (21%) are working beyond their expected level.

Looking at our priority students we have moved 4 out of 21 from working towards their expected level to at. Girls (1), Boys (3), Maori
(1), NZE (2) We now have 17 of our priority children who have made progress but are still working towards their expected curriculum

level.

Our Maori Students align largely with our school wide picture with 85% working at or beyond their expected curriculum level in reading
and only 15% working towards. Our data shows 6 (13%) of our Maori are working towards their expected curriculum level in reading.
31 (69%) are working within their expected curriculum level in reading. 8 (18%) of our Maori are working beyond their expected

curriculum level in reading.

Overall we have 87% of our Maori working within or beyond their expected curriculum level in reading.




monitored in 2020.
Teachers will complete their
data analysis sheets, actions
that have worked for
accelerating achievement.
To share with colleagues.
Internal SJB reading
recovery 2020 and also
MOE funded reading
recovery.

Phonics programme to
target our young and old
readers. All staff by mid
2020 will have taken part in
Phonics training.

Rainbow reading to continue
Reading saturation through
links to class sites.

Stronger links to reading in
Inquiry / passion projects
etc. This will give boys in
particular an authentic
reason to read for meaning.
Further efficient tracking of
goals through Linc-Ed.
Continued reflection of our
priority and Target students.
Collaborative inquiry in to
raising achievement of
students working towards in
reading.

Use of Resource teacher of
Literacy to support high
needs children.

Continue to provide rich
language programmes,
through authentic writing
opportunity, use of rich
language experiences.

Our NZE Students have 85% working at or beyond their expected curriculum level.  Our data shows 25 (15%) of our NZE are working
towards their expected curriculum level in reading. 110 (65%) are working within their expected curriculum level in reading. 33 (20%) of
our NZE are working beyond their expected curriculum level in reading.

Our Year 1, 3 and Year 5 cohorts are outliers with higher numbers of students working towards their expected curriculum level in
reading.

Our girls mirror our school wide picture. 15 (11%) of our girls are working towards their expected curriculum level in writing. 89 (66%)
are working at their expected curriculum level in reading. 31 (23%) of our girls are working beyond their expected curriculum level in
reading. Overall we have 89% of our girls working at or beyond their expected curriculum level in reading.

Our Year 1 and 3 cohort are outliers with higher numbers of students working towards their expected curriculum level in reading.

Our boys slightly skew our school wide picture with 16% versus 11% working towards their expected curriculum level in reading.
Although there is variance it is not a significant variance. In most cases nationally the variance is significantly greater than this. Our
data shows 19(16%) of our boys are working towards their expected curriculum level in Reading. 78 (66%) are working at their
expected curriculum level in reading. 22 (18%) of our boys are working beyond their expected curriculum level in reading. Overall we
have 84% of our boys working at or beyond their expected curriculum level in reading.

Our Year 5 cohort is an outlier with a higher number of students (8) working towards their expected curriculum level in reading.

We identified 21 priority learners at the end of 2019. A priority learner is a student who is deemed to be working towards their expected
level at the end of the academic year. You will note that we have more than 21 students working towards expectation in our end of year
data. This is mainly because they met their expectation at year end and at the beginning of the year the expectation changes. This
instantly places more students at risk of not meeting their expected level.

We have been able to move 4 out of 21 (19%) to work within their expected curriculum level. Each of these students has a priority
learner profile for Reading. This clearly identifies strengths, interests and other details the teacher may be able to use to motivate the
student. It also clearly states the level they are currently on, the level they need to be on and exactly how many levels or how much
progress they need to make. Deliberate interventions to accelerate learning are also recorded.

Covid19 in some cases will have prevented the movement we normally make in a year also.
One exciting development to come from our interventions this year is the discovery of structured literacy and decodable texts and the
impact that this has had on 4 of our children that have historically been difficult to move. In increase in ability, comprehension,

engagement and motivation has been noted in all 4 cases. Next Step: Structured Literacy PLD 2021

Data for other cohorts give us the following picture...

Asian 7 % (2 Students) working towards & 93% within or beyond
Pasifika 12% (1 Student) working towards & 88% within or beyond
Other 0% working towards & 100% within or beyond




° Provide more scaffolding
through graphic organisers
to aid comprehension.

° Model reading heaps!

° Getting a buzz about
reading: collaborative
teaching

° Co teaching: redistribution of
children for guided reading

Historically achievement data has been consistent and high in the area of reading and writing at St John Bosco School. The past 7
years we are consistently in the area of 85-90% of students working within or beyond their expected curriculum level.

Historically we have a group of 25-35 students who are working towards their expected curriculum level. Historical interventions have
included Reading Recovery, Focused small withdrawal groups, Rainbow reading, Explicit classroom guided reading, strong focuses on
phonics, handwriting, structured genre, use of models in writing alongside strong coherent documented pathways. This has resulted in
children making progress only to the following year full back into the category of working towards. We seem to then use the same
plaster to fix the problem.

groups.

More recently we have withessed 4 of our incredibly sophisticated learners make rapid progress and hold this progress. This has come
about through our RT-Lit providing the resource for a structured Literacy programme for individual children.
This has led us to the point of having a belief that Structured Literacy leads to sustainable reading and writing progress for children
whom we have historically found tricky to move and hence focusing our PLD and targets on this particular tool and focus group of
children.

Next Steps:

Next Steps for 2021:

Structured Literacy PLD through Massey University.

Purchase of decodable books linked to our PLD

Structured Literacy Code to be integrated into our daily reading plans.

Maintain our reading structure that currently is supporting a large proportion of our students

Continue to use HERO goals to guide our Guided Reading lessons.

Collaborative planning, reflection and teaching to support students and teachers to ensure needs are being met and targeted.




Focus

Literacy Writing

Strategic / Annual Aim

In relation to the New Zealand Curriculum, all Tamariki inclusive of those with learning needs will experience quality teaching through the
engagement of challenging, personalised matea ako programmes.

Target

We have 19 identified priority learners for writing in 2019. Of this group 11 identify as boys, 8 identify as girls and 4 as Maori. We have 2 cohorts
of interest. Year 5 with 6 priority learners, Year 6 with 7 priority learners . Boys writing is also an area of priority.

To have all of our students inclusive of Maori and Pasifika and those with learning needs working within their expected curriculum level or at or
above School Expectation in writing. We expect that all Priority & Targeted children will make significant & accelerated progress meaning 1 or
more years progress in writing.

Baseline Data

When we look at our end of 2019 data:

Overall at the end of year we have...

22 (9%) of our students are working towards their expected curriculum level in writing.
168 (67%) are working at their expected curriculum level.

62 (24%) are working beyond their expected level.

Overall 91% of our students are working at or beyond their expected level.

Our girls mirror our school wide picture. 9 (6%) of our girls are working towards their expected curriculum level in writing. 94 (64%) are working at
their expected curriculum level in writing. 44 (30%) of our girls are working beyond their expected curriculum level in writing. Overall we have 94%
of our girls working at or beyond their expected curriculum level in writing.

Our data shows 13 (12%) of our boys are working towards their expected curriculum level in writing. 74 (71%) are working at their expected
curriculum level in writing. 18 (17%) of our boys are working beyond their expected curriculum level in writing. Overall we have 78% of our boys
working at or beyond their expected curriculum level in writing.

Our Maori Students skew our school wide picture positively with 92% working at or beyond their expected curriculum level in writing and only 8%
working towards. Our data shows 4 (8%) of our Maori are working towards their expected curriculum level in writing. 35 (73%) are working at
their expected curriculum level in writing. 9 (19%) of our Maori are working beyond their expected curriculum level in writing.

Our NZE Students have 89% working at or beyond their expected curriculum level. Our data shows 17 (11%) of our NZE are working towards
their expected curriculum level in writing. 107 (65%) are working at their expected curriculum level in writing. 40 (24%) of our NZE are working
beyond their expected curriculum level in writing.

Historical data of Priority Students




Maori 2014 19% 2015 23% 2016 21% 20179% 2018 13% 2019 8% 2020 8%

Girls 2014 8% 2015 8% 2016 8% 2017 4% 2018 9% 2019 6% 2020 7%

Boys 2014 17% 2015 18% 2016 18% 2017 10% 2018 25% 2019 12% 2020 14%
Actions Taken Outcomes:

-Deliberate actions taken to
accelerate learning in 2020:

-5 year SEA testing - we highlight “at
risk/ targets” re-test after 6 months.
-Updated planning templates for
teachers using a mixture of SJB LI's
Pie Corbett/ Roz Wilson ideas
-Children work to achieve individual
learning goals

-Parent helpers utilized during
writing programme to assist teachers
to work 1:1 with students in our
junior school

-Redistribution of learners to enable
priority writers at least two small
group ‘big write’ sessions a week
with a teacher.

-Selective planning & exposure to
powerful, necessary concepts that
are aligned with our school writing
plans.

-Creation of safety net ‘formulae for
writing (5 sentences, 10 sentences).
- Personalised handwriting sessions
(1 x per week for T/K and 3 times
per week for K/R)

-Deliberate teaching of grammar
concepts to all, differentiated for PL
access.

-Language experience model with
practical, hands on activities to
inspire big write.

-Differentiated slides.

Overall at the end of 2020 we have 28 (10%) of our students working towards their expected curriculum level in writing. 202 (76%) are
working at their expected curriculum level and 41 (14%) are working beyond their expected level. Overall 90% of our students are
working at or beyond their expected level.

Our Year 3, Year 4 and Year 5 cohorts are outliers with higher numbers of students working towards their expected curriculum level in
writing.

At the end of 2020 we have been able to move 6 out of 18 priority learners from working towards, to meeting the expected curriculum
level for their age. 2 /11 boys, 4 / 8 girls and 1 /4 Maori have moved from working towards to working at the expected curriculum level.

Our girls mirror our school wide picture. 10 (7%) of our girls are working towards their expected curriculum level in writing. 110 (74%)
are working at their expected curriculum level in writing. 28 (19%) of our girls are working beyond their expected curriculum level in
writing. Overall we have 94% of our girls working at or beyond their expected curriculum level in writing. Our Year 3 cohort are outliers
with higher numbers of students working towards their expected curriculum level in writing.

Our data shows 18 (14%) of our boys are working towards their expected curriculum level in writing. 92 (75%) are working at their
expected curriculum level in writing. 13 (11%) of our boys are working beyond their expected curriculum level in writing. Overall we
have 85% of our boys working at or beyond their expected curriculum level in writing. Our Year 4 and Year 5 cohorts are outliers with
higher numbers of students working towards their expected curriculum level in writing.

Our Maori Students skew our school wide picture with 92% working at or beyond their expected curriculum level in writing and only 8%
working towards. Our data shows 4 (8%) of our Maori are working towards their expected curriculum level in writing. 38 (79%) are
working at their expected curriculum level in writing. 6 (13%) of our Maori are working beyond their expected curriculum level in writing.

Our NZE Students have 87% working at or beyond their expected curriculum level. Our data shows 23 (13%) of our NZE are working

towards their expected curriculum level in writing. 131 (74%) are working at their expected curriculum level in writing. 23 (14%) of our

NZE are working beyond their expected curriculum level in writing. Our Year 3 and Year 5 cohorts are outliers with higher numbers of
students working towards their expected curriculum level in writing.

Overall end of year we have...

28 (10%) of our students working towards their expected curriculum level in writing.
202 (76%) are working at their expected curriculum level.

41 (14%) are working beyond their expected level.




-Goals in the back of writing books
for students to use. HERO goals
available to students on ipads so
they can provide evidence of
achieving and working towards
goals.

Overall 90% of our students are working at or beyond their expected level.

Data for other cohorts give us the following picture...

Asian 0% working towards
Pasifika 12% 1 student working towards
Other 0% working towards

Our main outlier cohorts are our Year 3, Year 4 and Year 5 cohorts.

Our girls are achieving slightly higher than our boys with 7% vs 14% below expectation and 94% vs 85% at or beyond.
Our Maori cohort are exceeding most cohorts within our school. Only 8% are working towards the expected level.
Our Year 4 & 5 cohort in relation to boys are outliers and will be a basis for targeted action in 2021.

Considering the year we have had our writing outcomes across the school are really positive. In relation to covid the ability to maintain
our structured and focused teaching linked to writing was in some way maintained. However the ability to work alongside and provide
direct specific feedback was minimised due to home learning. When we reflect and have professional conversation based on our
outcomes and samples of writing the biggest change we note is the reduction of the number of children working beyond expectation.
There are direct links here that relate to reduced onsite structured and focused learning and also the ability for teachers to directly
model the features consistently across the year due to the disruption of Covid.

However the many positive outcomes with our writing still has to link back to a very structured first year of writing at school with strong
links to specific early writing skills and rich engaging language experiences which build the vocabulary and structure for children to
exceed in writing. Following on from this in our middle and senior school very structured and highly scaffolded sessions are provided
for children to work through. There have also been great links to samples of effective writing which children model their writing from.
Breaking each genre down into focused teaching moments builds structure for success.

Moving forward the school will early next year articulate specific approaches we are going to take in relation to handwriting and
structured literacy. The school will engage in PLD with Massey University linked to structured Literacy. We are forming strong views
and have emerging beliefs that this will accelerate the ability of our reluctant writers. Alongside this the entre staff will undertake
Teaching as Inquiry into handwriting. Through professional reading and research we have the foundations and strong beliefs that
children’s ability to sound, form and write letters impacts on children’s self esteem and ability to record their personal voice inline with
writing experiences.

Next Steps:

Next Steps:

° Continued tracking of students working towards expectation.
° Use of a structured literacy in reading with direct links to writing.
° Continued focused writing programmes honing in on...

- Structure

- Language features
- Content

- Punctuation




° Further efficient tracking of goals through HERO

° Continued reflection of our priority and Target students through our priority learner profile.

° Collaborative inquiry into handwriting reducing barriers in ability to record ideas.

° Continued focus on Roz Wilson, Pie Corbett writing structure. These resources to be linked into our Literacy Hub for all teachers to use as a basis for direct teaching of

genre specific skills.

° Use of Resource teacher of Literacy to support high needs children.

° Continue to provide rich language programmes, through authentic writing opportunity, use of rich language experiences.

e  5sentences/ 10...Pie Corbett

° Provide more scaffolding through graphic organisers and the process of writing being broken into more deliberate smaller chunks.

° Model writing heaps! A little more analysis of texts in the day before writing (use of model texts is a big part of Pie Corbett's techniques)

° Greater quality models of narratives for the level 3 5 and 10 narratives.

° Getting a buzz about writing: collaborative teaching

° Co teaching: redistribution of children allowing teachers to accelerate learning across their collaboration and utilise teacher time more effectively and constructively.
Areas of Strength:

Our areas of improvement have been identified through moderation of data as a school and by looking deeper into sources of school wide information used to make overall
teacher judgments. When we as a school look at aspects of assessment tools used we can very clearly identify group’s students and areas of the curriculum that require
inquiring into to lift and enhance achievement of our students. Initially the above areas for improvement have been identified and discussed during management meetings.
These areas above have also been identified during Board of Trustees Meetings as we look and analyse the data provided. This data has also been moderated and discussed
as a staff in staff meetings and also within teams or syndicates.

Teaching as inquiry has developed our ability as a school to identify trends and identify areas of strength and weakness. This alongside a self review model that collects the
voice of teaching and management staff is ensuring focused and timely response to needs that are arising. Being guided in this process by an outside agency also is ensuring
high accountability within our organisation.

The 2020 year has been a year of many ups and downs linked to covid19. With the onset of home learning early in 2020, as a school we had an exciting opportunity to
maximise our well embedded online learning programmes. Being a school with a 1:1 device ratio meant we could seamlessly continue much of our agreed learning. Leading
into home learning we all had an agreed plan as a staff into what, how and when we would deliver our curriculum. On return to school our recovery curriculum also meant that
we had a planned and deliberately considered transition back into the school environment. There was an intentional focus on recreating the children’s learning resilience.

With a focus on wellbeing we also worked hard to ensure when we moved back through alert levels we were engaging with our whanau in a non demanding and less pressured
manner. We believe through high degrees of communication that we had great engagement with children back at school quickly. When we look at our everyday matters
attendance analysis this is reflected strongly in our reports showing we are above in all national comparisons made against our school.

As a school and a Board we expect that all children need to be given the tools and skills to be successful learners. Having groups of children below expectation means it is our
duty to put plans in place to lift their achievement.

This year has seen our school move to a progression, goal based method of reporting and recording of progress made. Historical tests are used as a source of triangulation of
the level of achievement and amount of progress the students have made. This has led the school to providing rich learning tasks and resources that students have anytime
access to and through shared agency is empowering our students to monitor and track their own progress. Whanau are informed of students progress through weekly posting




of key areas of learning through SeeSaw and also goal based moment in time reporting using HERO each term. This allows our whanau to engage weekly with their tamariki’s
learning and keep informed of progress across curriculum levels being made.

Areas of strength identified in 2020:

- Strong and effective home learning reading, writing and numeracy programmes based on our school progression and goals ensured children maintained their learning
journeys during the entire home learning phase. This was also greatly supported through engaged whanau connections with the school. Following this, high levels of
attendance following on from Covid19 ensured we could re integrate our learners back into their learning programmes quickly and for as long as possible. In a year
that will go down as one many will never forget we couldn’t have achieved what we did without the support of our community.

- Maori Achievement continues to be an area of strength across all targets set. Our Maori students are achieving alongside or in cases better than their peers. Maths
has higher levels of Maori working towards their expected levels than other curriculum areas but in this case they are still achieving alongside or in cases better than
their peers.

- Writing is a school wide strength in 2020. We have 90% of our children working within or beyond their expected curriculum levels. In particular our girls and Maori
achievement in this area is a real strength.

Areas of Development:

1. Deeper and outcome focused conversations:

Establishing regular collaborative teaching meetings allows us to focus on our team’s priority learners needs which takes precedence over whole school staff meetings.

Priority will be given to Collaborative team meetings focused on accelerating progress. All conversations and actions will be recorded in the students priority learner profile.
Teachers will critically reflect on learner progress & agency & the conditions to maximize this. This will largely be done through staff change meetings and also during team
and partner collaboration meetings. A deliberate and more intentional expectation that all staff will reflect, update and act on priority learner profiles in week 1 of each term will
ensure we maximise opportunities to accelerate and support our priority learners.

All reading priority learners will have running records taken in weeks 5 and 10 of each term. This will provide an opportunity for collaborative teams to share professional
knowledge and the load to further help support these learners. Massey University will also be engaged to help us unpack a structured literacy approach that we believe
strongly will enhance our reading programmes and provide even more directed support towards our priority learners.

2. Reduce Cognitive Load

An inquiry into handwriting will take place from Year 2 -6. The focus of this will be to unpack the formation and speed capabilities across our school. Cognitive load associated
with poor handwriting technique, formation and completion is an area that we would like to reduce meaning the cognitive load associated between handwriting and written
language is further reduced and minimised. Teachers will during term 1 of 2021 collect data linked to handwriting. This will be unpacked as a school and based on this a
review of handwriting will take place in order to increase students ability to naturally form letters, increase formation speed and reduce any barriers identified in the handwriting




process such as grip / fine and gross motor skills.
3. Structured Literacy

A whole school focus on Structured Literacy will be used as an intervention and method of effective practice to accelerate, strengthen and broaden each learner's knowledge
and understanding relating fo phonological awareness. This will help and foster children's ability to spell and sound out words in the written context. We have identified through
self review that children engaging with our resource teacher of Literacy have in some cases made accelerated progress having been guided through programmes within our
classrooms. We would like to inquire into how we can integrate structured literacy or aspects of the code info our already successful reading programmes to better support the
phonological skills and knowledge our children need to be better decoders of written language.

Other areas of interest include:

Boys writing: 14% of our boys compared to 7% of girls are working towards expectation. This will continue to be an area that we unpack and work towards reducing disparity.
Continued and refined integration of authentic language experiences in our junior school and focused and scaffolded agentic genre writing in our middle and senior school will
be our focuses in 2021 to further reduce disparity.

2020 Year cohorts: Based on our 2020 end of year data, our Year 2, Year 4 and Year 6 cohorts in relation to Literacy will be cohorts that are tracked in 2021. There are larger
numbers of children in these two cohorts working towards expectation than others. In regards to reading we will investigate how structured literacy can better support these
children as well as looking at how we can better use our Reading Recovery allocation to better support groups of children alongside individuals.

Based on our 2020 end of year data, our Year 4, Year 5 and Year 6 cohorts in relation to Numeracy will be cohorts that are tracked in 2021. There are larger numbers of
children in these two cohorts working towards expectation than others. We will track their progress across stages in each aspect of our school maths curriculum every term
with a strat and end of unit data reflection.




Kiwisport Report 2020

Kiwi sport is a Government funding initiative to support students’ participation
in organised sport. In 2020, the school received total Kiwi sport funding of
$3592.52 (excluding GST).

The school continues to have more children becoming involved in organised
out of school sports activity. This has meant further purchase of uniform and
equipment allowing children to participate at minimal cost to the family.

During 2020 the funding was spent on...

Increasing the resources and equipment the school needed. This included
equipment for Basketball, netball, rugby and cricket teams. We also
purchased another set of school multipurpose uniforms

During 2020 all classes took part in a newly developed SJB Physical
Education programme. This was funded by St Joh Bosco form our Teacher
Salaries but resourced through our Kiwisport grant. A skills and game sense
based programme aimed at increasing students physical ability and activity
both in school and out of school. Our focus was increased confidence in a
cooperative games environment with a focus on being engaged and
competitive.

Our School also held its school swimming sports at the New Plymouth aquatic
centre. This included all children in our school. There was a mix of traditional
and fun activities that allowed all students to confidently participate. The
school meet the costs of bus transport and the entry fee for all students.

Taranaki Cricket and Taranaki Rugby also worked in our school during 2020.
All of these sporting entities worked alongside our staff and children over the
period of 1-2 weeks ensuring our children had ample opportunity to learn the
fundamental skills related to the sport. This resulted in increased children
taking part in the organised sports offered by two codes.

Our Kiwisport funding has over 2020 help increase the numbers of children
involved in organised sports teams as well. In 2020 we had...

* Four school cricket teams,

+ Seven school touch rugby teams,

» Five School netball teams winter & Five School teams Summer,

« Seven School / Club soccer teams,

* Three school hockey teams,

* Five school basketball teams

As a school we organised whole school
e Swimming Sports
e Cross Country
e School Triathlon



In 2020 the amount of physical education being offered has continued to
increase, as has the number of children participating in organised sports. We
continue to send large numbers of children to local sports events held in New
Plymouth.

Dee Luckin
Principal — St John Bosco School



TRUSTEES TITLE HOW POSITION GAINED TERM EXPIRY

Michael Normanton Chairperson 2022
Dee Luckin Principal n/a n/a

Keri Fleming Vice Chairperson voted 2022
Hamish Gunson Proprietors Rep appointed 2022
Ronie Asi Proprietors Rep appointed 2022
Ryan Fleming Staff Rep voted 2022
Brian Smith Trustee voted 2022
Andrew Murray Trustee voted 2022
Pauline Thomson Trustee voted 2022
Hannah Heberley Trustee voted 2022

Colleen Tuuta Proprietors Rep appointed 2022





